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Speech, Language and Communication Needs

LDae:ge:;Z:]enta' Dysarthria Speech
eyt Morphology ~ Verbal §S(‘)und
4 Semantics 7 dyspraxia \  Disorder |
// Word finding | Phonology | (CAS) / s -
y Pragmatics | Articulation
£ Discourse \ disorder :
--------------------------- 2 \ Verbal learning/ \ 4 Orofacial
Language ! | N~/ structural
Dlsorder ' ) Language- ./ deficits Voice
"""""""""""""""" i Disorder J " disorders
\.\,\ associated with / Eliiakicy
\blomedlcal " Lackof  disorders
w.condition X ~ familiarity
R el with ambient
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Bishop et al.,

2017
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Phonology

Morphology

Syntax

Semantics

Pragmatics

(includes
discourse)

Spoken Language

Listening

obility to identity and distinguish
phonemes while listening lie.,
phonological awareness)

understanding marphemes when
listening

understonding sentence structure
elements when listening

listening vocabulary

understonding of the social aspects
of spoken languoge, including
conversational exchanges

Speaking

appropriate use of phonological patterns
while speaking

using morphames correctly when
speaking

using correct sentence struciure elerments
when speaking

speaking vocabulary

sociol use of spoken language, including
production of cohesive and relevant
messages during conversations

Written Language
Reading

understanding of ietier-
sound associations while
reading {i e, phonics)

understor«dmg grammar
while reading

understonding sentence
structure while reading

reading vocabulary

understonding point-of-
view, neads of the
audience, elc

Writing

aecurate spelling
of words while
writing

appropriate use
of grammar when
writing

yusing correct
sentance structure
when writing

writing
vocabulory

conveying point-
ol-view, intended
mQSSOge, elc

ASHA, 2021
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3 Paradigm Shifts

FROM

A singular focus on
Randomized Control Trial
(RCT) efficacy

An emphasis on after-the-fact
research

Rigid definition of rigor

T0

Multidimensional Measures
Viability for adoption and adaptation "in the wilds®
Broader social and environmantal impact

Participatory and Inclusive R&D

lterative Life-Cycle Evidence
Foundational research (the product shiould work)
Formative evidence (supporting 2fficacy In context)

i ﬂr‘»u‘}lhi(?lfl.ﬁi implementation (not one-and-done)

Rigor in Context
Balance outside and lived expertise
Design to caplure proximal behavior changes

Smalt and large-seale efficacy

Figure 2: Summary of the paradigm shifts in the EdTech evidence field
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Essential Components of MTSS

Home

A multi-tiered system of supports (MTSS) is a proactive and preventative framework that
integrates data and instruction to maximize student achievement and support students social,
emotional, and behavior needs from a strengths-based perspective. MTSS offers a framework

P
\NTEGRATEp

. .. . ) . Progress
for educators to engage in data-based decision making related to program improvement, high- Monitoring
quality instruction and intervention, social and emotional learning, and positive behavioral

supports necessary to ensure positive outcomes for districts, schools, teachers, and students. Data-Based

Decision Making

The MTSS framework is comprised of four essential components: screening, progress

1 . = T~ T = puG—— - . o LN —



The multi-level prevention

system provides increasingly What is MUIti'LEVEI Prevention System?

intense levels of instruction

and support to address
student need.

Optimal group size and dosage

» Vertical and horizontal alignment of lesson objectives among
classrooms and from one grade-level to the next

» Effective implementation of research based curriculum

« Data-driven differentiated instruction

« Enrichment opportunities

« Standards-based instruction

More intensive than Tier 2

Individualized to address student need through an
iterative manner

Aligned with core instruction on a case-by-case basis
Optimal group size based on student need

Led by well-trained staff
Standardized and evidence-based intervention \

Complements Tier 1/core instruction
In addition to Tier 1/core instruction H
Led by staff trained on the intervention Tler 3

Intensive supports provided to
3-5% of students.

Tier 2

Targeted supports provided to

10-15% of students.

Tier 1 rerrrrrPFPPRPRRTI
rreerrRPPOPOPOPRPRI

Universal supports

students.




"6039M0MLsMo 0bEHgJM39630900 (Tier 1)

e 3mdbObL vJB07Mmn Aoz s LHozmgdal bLEMoEgangdn Ba3nma 7bab (oral language)
39630000M700L dbsmsbaggmoc

* y37mMmBBJ 79337E 03605 Lugsbdsbosonmgdnm 39Mbmbamal EM]bnbgmob s
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(Kelly et al., 2019)
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dqbobgo (Snow et al., 2014; Starling et al., 2012)



Tier 1- Universal Interventions

LINKING
LINKING LANGUAGE wimw LANGUAGE witu

MIDDLE AND UPPER PRIMARY SECONDARY SCHOOL
LEARNING

LINK-UP LINK-S

SCHOOL LEARNING

Julia Starling PhD Julia Starling PhD




WHAT DO WE MEAN BY ‘‘VOCABVLARY ?

The term “vocabulary” refers to all the words in a person’s language. They are the most important tools that
we have for communicating our ideas to others, and for acquiring information. Having a well developed
vocabulary is vitally important for a child’s academic progress, as it is needed for all aspects of successful
language and literacy development: talking, understanding, reading and writing.

DLD AND VOCABVLARY

Children and adolescents with DLD tend to have very poorly developed vocabularies. Children with normally
developing language have knowledge of around 40,000 to 50,000 words by the end of high school. However,
children with DLD mav enter school with a verv restricted vocabularv. and continue to be two to three erades

LINK-UP s LINK-S 36ma6od900 (Starling, 2012)

nttps://linksresources.com.au/index.php/sample-pages-did-
booklet/




MUST...SHOULD...COULD

“Vocabulary is one of
the 5 pillars of learning

‘Must know’ words

to read.”
(Wheldall, 2011)

Essential to the learning of a topic/concept. These
words need to be systematically taught to enable
students to recognise them on sight and/or hearing
(usually Tier 2 words).

Topic 1: Climate and Weather

Examples: forecast, atmosphere, pressure,
temperature, humidity, rainfall, drought, cyclone,
meteorology, ozone.

Topic 2: Shapes

Examples: angles, sides, degrees, hexagon, pentagon, octagon, rhombus, parallelogram,
regular, irregular,

Words that are highly significant for understanding the topic (often Tier 2 words, but can be Tier
3 words)

Taniece 1 avamnlac: cvunantie chart icatharm icaohar oavannaratinon nracinitatinn coandoncatinn



2. Increasing students’ access to teachers’ oral language: ideas for all teachers.

POSSIBLE ISSUES MODIFICATION TECHNIQUES

* Increased use of other presentation types: demonstrations, visual

Balance of presentation
modes: too much ‘teacher
talk’, too few of other
presentation types.

alds such as videos, charts and posters, opportunities for hands-
on learning.

» At the conclusion of an oral presentation, such as a verbal

discussion of an issue, or verbally brainstorming ideas, write the
main points on the board in clear summary form. For example,

a teacher might talk about the main points to be included in the
students’ written work, and then writes these points on the board.

Involve students in the summarising process e.g. by creating a
mind map or a table of discussion points.

Create visual planners, calendars and other visual aids placed
strategically in the classroom for the planning and organising

of short- and long-term activities (e.g. excursions, assemblies,
project due dates, and public holidays). Don’t think this is just for
Kindergarten classrooms!
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* 3307 X312330d0 ym3zgmemoymo bHozmgos JBJIJ&aM0s 5-6 Hamols
0530933500030l

* Oral Narrative Intervention Programme stmaobl ds3thmbE&myd&ahmmao
1boMyo0l gob3znmamgdnbom3zanls

* Reading Doctor 5s3gmn35300L gosdmygbgdsd sh33bs coagdnmn dggagion
dmbodbsgdgmao 3amsbinl 653937000

30009M:
https://www.youtube.com/watch?v=D0pwt4X7b9g

Fricke et al., 2017; Lee & Pring, 2016; St John & Vance, 2014; Gillson et al., 2019


https://www.youtube.com/watch?v=D0pwt4X7b9g

= EYouTube

the school we found in people progress
meetings that some Key Stage 2 children

Nuffield Early Language Intervention

.o, Education Endowment Foundation




