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Tier 35 - 395306033000, 0b&H9gbLOIMO S 0bE030©YOBYOdYO

0b@ 939630900
e sMmodnmoodnmn 0bE&gM33630700L (3og. SLOLAIO6EHNL dongfh gobbmMmiEngmgdnmN)
133J&Mmonb dgbebgo 3330330907300 XM 300033 dBMYEYMNY

e  JJ0NN d333700  smfhahomons LEHMYIGHYMoMhgdnmno  0bEIM37630700L
30dmygbgonbol, MmAmaoni dndsmhoyymaos 9balb gogjyoal, cngdbolol, ghsdoGoldymo o

boma&onma nbamgdal gobzncmomgos®H)
(Boyle et al., 2007)

e 303X M0O7L70s domhomoss Mmajbnialb bazgmmdo osaznjbnMy
e1dEs: McCartney ©o 00boo3EmMmgdds (2011) 33 dgdemglb o3 djyajonl
306373mMy000 sEILEMMYdS

Boyle et al., 2007; McCartney et al., 2011



FREE INTERVENTION PROGRAMS

Shared Book Reading
Intervention

An B-wock parent-implemented intervention

program for preschoolage children on the
Autism spectrum

Program Handbook

Martcen F. Westerveld, PaD
Kathryn A O'Leary

Parent-Implemented Shared Book Reading Intervention for Preschoolers on the Autism
Spectrum

An 8-week intervention program

This intervention program is intended for parents and their preschool children on the spectrum. The intervention uses a
coaching model and comprises a training session, four home visits, and four follow-up phone calls. The aims of this program
are to: 1) increase parents' use of book-related strategies that are known to facilitate early language and literacy skills
(including vocabulary and story structure); 2) facilitate children's verbal engagement during shared book reading activities.

This intervention was described in the following publication (open access):

Westerveld MF, Wicks R, Paynter J. Investigating the effectiveness of parent-implemented shared book reading intervention
for preschoolers with ASD. Child Language Teaching and Therapy. 2021;37(2):149-162. doi:10.1177/0265659021995522

You can download the full program handbook below. The handbook includes links to the materials we used during the
intervention. The program overview button links to a 5-min video overview.

% Program 9, Program Overview
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e dbsmesgdgis, mMmagmms HaLbn, bobgMdmanzn by nymb, Moagsb gg/DLD dogama 3bm3mgdal
3ob63o3emmodsdn dndnbomg dcogmadangmovy
e 5MLYOMON 3B303701M70700L N3xE LMoY Jbgos ;gMma3g3Enb dngf gobbmMmEnymgdm
3nmsdnt nb&gMm3903ng0L
e 30Bobn o sl 053330L 16MOMN30 YbsMmgdal ,,6mMmdsenyi™ 5b sLv30bo30bL Endnih combgdcg
dnys3obs
53J336&0 39000700:
e Sbomon YbomMxoal bLHo3MgdsBY
* 70339&05b0 LGMa&Ia30700L 8byMa30b]
e 3obHo3zmadmMgdal Abomogghab]g, Mooy dodbndsmmyMmac dgnHymb bamma LHa3zmaosly
e 3Mmamgbinb domHg3s Agbodmaogmas Mmagm iz sHygdnma, nbg budyomm LoazgbyMmal
dmbLHozmagodo
e 70339 nMmoobo3alb nb&gMm376300 Nbs ghdymgdmegl 330Msdn 30 Hyombg 7B boblb
(Ebbels et al., 2019)



Tier 38 — L39305¢0BYdMMO, 0bEGHIbLOIMO s 0bEO30EMIEOHBYOMEO
0bE9m39630900: Bgdsb@ozs
e 59356&)031M0 01gMd305 IRJTENM0S S MO0 YbsM]ON ZobbBmaogdy, hmegbsis bLHozmMaos dndnbsmamols

nbn3znysmyMmsc (1:1) ob Hy3znmagodo (Ebbels et al., 2012)
e 3mMbmmmgagnymhn ;mgmad0s3 95333 Mns (Nash & Donaldson, 2005), gsbbo3nomgono ds3nb, hmabss

89dmnygbg0s bxdsbE 03 HgMd305LMBb 9o (Zens et al., 2011)
L735bEN3NM0 NbEIM37030700 BaMbL NHyMOL:

* m94Ln3nMo domognl goboosl

* bo@y3zgob dmMmab 303doMmgdals
3o0BMg0sL

e 3690700L MMEsbnHosLL Y
39&38MM0aBs300L
e LoBY3300L AMdN]xoNLd S godmygbgonls

3999xm0oqLgosly

Ebbels et al., 2012; Nash & Donaldson, 2005; Zens et al., 2011; Ebbels et al., 2019



Mol
0@3ogL —

25365605 l/ ©3b3gForm0d

- el 1

Kalandadze, T., Tonini, E., & Bambini, V. (2021). When dancers are butterflies: How the brain understands metaphors. Frontiers for Young
Minds, 9, 606160. https://doi.org/10.3389/frym.2021.606160. 5033&0Mg0nm0as boenmag Fymbosl 8oy
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Tier 38 — U39(305¢0BYOdME0, 0bEHIbLOMO s 0bEO30EMEO0HBYOMEo
0b&H9gM396330900: LobEodLlo
e 79Lb3mMmoEnEMmo LHozmMgds 5FxMOqLIOL LNbESJLNL gog]0sLy s godmygbgodsl

eq7JL3mogndyhno  ©@o 0ddmogodymo  LHI3MIoal  3mdonbosgny 9x33IBGMNY
M3aymomymo ym3gmzznmanmo gsbbmmEngmgools dgdmb3gssdo

eShape Coding (Susan Ebbels): bob&osqLob gdb3mogn@mo bLHo3mMgdal 3B 3037301M7070B]
s31dbyoymn djormen
000 1M EyYsdl Ol oomdn

9439000905M7 dgdsbdgbgmmo 535700 3oMgadm9oy

Ebbels et al., 2019
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1I33bGH039M0 06GIM33bE0s JBIIGDM0S, 0133 FnIOYMN 37I3I0NL YM3aMEMOYM
3m31603530530 8odE Vb (3363MoM0BOENY) Bmagxgh Morymns
¢ 3bnd3byemm35b0s ynmoomgonl godobznmyos ghads&oinm gamgdgb@goby:
* 5360l CoOMEMMy07x0B)
e cofmmolb a3MMT7x0B7
* 3Modo@ninm doMm3ghgdHy

O Theoretically Motivated Past Tense Intervention (TheMEDI)

(Calder oo bb3., 2020)-https://www.languageandliteracyinyoungpeople.com/apps-resources

* L3gEnoaMTMo dgjdbnmmon nb&gM336300 Hombymmao emmal a3mind]oBg Bndomoabo3ols

Ebbels et al., 2019


https://www.languageandliteracyinyoungpeople.com/apps-resources

Tier 3d — 139305¢0BYOMO, 0bBHIELOMEMO S
060003000s0BgdMmo 06939530900 oolizMLo
0binmbob bb3oslbzs GHndn dmnEo3L:
* boMmoBnnm nlbiymbL (3sg., 5300bL 56 aLEmMMaaol dmymmy);
e 3MmEgEnMym nbinmbL (3sa., 0bLEMYJ30700L B03709);
e 39MmbmMboeMTM CnbYMmULL (3og., Mol AM3mMabydnl godmEqas);
e 5mfHgmoom abiymLL (og., LEgbolL 56 Lo&yognal smHams);
* 350605ME70000/97L3MBaE MMM Calb3yMLL (358., s8sdal §abadal sbLOY).

e 00binmbob LAMYIENMaL 97dL3magnEMo LHozmxds sndxMoOgLyoL dozbhmbEGMmIEnMye NboMyob.
e bgamb YHymob gbmdMmn30 s Hogbngmadnlb nbsmaoal gogionls s gosbmaonl gobzncmamgosl.

e SKILL (Supporting Knowledge in Language and Literacy) cos Story Champs §omdmoggbl bomo@onmao nbsmyonls
LHo3Mx00L LEMYISYMoMhgdnm 3MmaMmadgob.

https://cehhs.usu.edu/shs/research-
labs/skill/- SKILL

Gillam & Gillam, 2016
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The SKILL narrative instruction program
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Example of basic story structure

(Teaches story grammer elements character, problem, feeling, action, and ending)

Additional levels of story structure are included:
v Enhanced story structure

v Advanced story structure

Story Champs



Story Champs® teaches more than just story structure

i
il
.

Writing Vocabulary Expository Language

Story Champs® converts excellent oral language When your students consistently produce complete Informational discourse...not as difficult as you

gains to improvements in writing. The printable stories, they are expanding their academic language might think. If you think students enjoy narratives,

writing organizers and systematic lessons will help by learning new vocabulary, which is a proven key wait until you teach them to talk like books! Story

your students transfer speaking skills to writing element of improving language development for Champs® lessons feature expository oral and

skills. students of all levels. Special lesson plans help you written language proven to improve language
teach vocabulary and promote inferential word development

learning.




What Is Included In Story Champs

IN THE BOX
e Story Book with 24 different stories (144 story exemplars with varying
complexity)

Story Book

Story lllustration Cards

e 156 full color illustration cards for all stories

e 30 Story Starter Cards (individual illustration cards support fictional and
personal story generation)

1
!“lllkt““llll“ LI jraaeet

¢ |cons to help teach simple and advanced story structure, vocabulary, complex
linguistic features, and informational text structure

i
i

e Peer tutoring tools (Champ Checks)

¢ Small group games

PLUS ACCESS TO A DIGITAL CLOUD WITH THESE EXTRAS:

e Master Lesson Plans featuring evidence-based teaching procedures
¢ Manual

e Digital Presentation of lllustrations and Icons for teaching in-person or virtual
lessons

+ DIGITAL LIBRARY (new online access)
Digital i
Master ) E:M“ = [EFSSatioN 4 :\'I‘;?els‘?ﬁlv;'iting
. " - Lesson Plans ¥ &= #“ecemie | W :
Story Writing Organizers T — caAMP | o Organizers
e ¥ g g
: o
¢ Info Retell Champ Checks, Notes, and Writing Organizers i
e Classroom Center Activities (picture sequencing, story strips, and story books) Spot the Spa
- Posters
e Printable Take Home Activities - 3 B oV v

M. A



Tier 3b — L39305¢0Bgdmeo, 0bEHIbLOYMO S 060300 BYdMeEO
053 9M39630900: 358905
* 3933000 YboMIonl goyndxmoglgonl JBadGIMMOo0l dgbobgo 33am33300 XM 3033 3BOYEHMNY

* Inferential Comprehension Intervention mo30b193mMmo bamadnboHhzcomado 3hmagmadss s 95333 MNY
nbaz3mmdoEnol goobmyonbs s sL336700lL godmEobal nbomal gobondxmogbyomoc (Dawes et al., 2019)

Oral Inferential
Comprehension

Intervention

An intervention programme aimed at improving oral
inferential comprehension of narratives in young children
with developmental language disorder.

Dawes et al., 2019; Ebbels et al., 2019
Dr Emily Dawes
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dmMdBa]x0s s ymzgmaomoymo 3mdnbnioEns

3odmaygbgom &394bmemmgagngdn, Mmagmm dbsmhsdgdgmma bodyomgodgon (3sg., bdshEazmba, Microsoft-ab
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"DLD feels like
everything is going over
my head all the time.
When | talk, it feels a bit
like I'm about to stutter.
Everything rushes to
your mouth at once. |
have to stop the
sentence and restart or
move onto something
else. My mates don't
really notice, but | do.”

PARKER | Brisbane, Australia
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A structured approach for young children
Twe Colour Edifion

Teaching

vocabulary

across the day,
across the
curriculum
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